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The term "linguistic competence" was 

introduced by N. Chomsky around the middle of 
the 20th century, and semantically opposed to 
the term "language use". The difference in the 
meanings of these terms was revealed as the 
difference between the “speaker-listening” 
knowledge of the language and the use of 
language in the practice of communication and 
human activity. In an effort to remain within the 
framework of a strictly linguistic research, N. 
Chomsky tried to abstract from real speech acts 
and insistently emphasized that he meant the 
"ideal speaker-listener", i.e. an abstractly 
conceivable native speaker. He qualified a real 
native speaker with all its speech characteristics 
as an object not of linguistic, but of 
psychological, sociological, didactic research. [1, 
184] 

It is impossible to deny the importance of 
N. Chomsky's ideas for the development of not 
only linguistic science, but also psychological 
science, therefore, many foreign studies are 
based on them. At the same time, his concept 
caused a stream of methodological criticism, 
which led to the conclusion that the concept of 

linguistic competence and the model of this 
phenomenon developed on its basis, possessing 
a number of advantages, hardly correspond to 
the tasks of psycholinguistic, psychological, 
pedagogical, linguistic methodological research. 

In Russian psychology, psychodidactics 
and private methods, the following situation has 
developed today: N. Chomsky's concept does 
not really suit specialists in these fields, but the 
term "stuck" is used in our science with a 
different meaning. Linguistic competence 
(linguistic ability) in our country is most often 
disclosed as a set of specific skills necessary for 
a member of the linguistic community for verbal 
contacts with others and mastering the 
language as an academic discipline. The lists of 
distinguished skills for different authors do not 
coincide and not all of them are clearly marked, 
which is associated with an objectively large 
number of these skills and the lack of their 
correct hierarchization (for example, such a 
series: possession of vocabulary, grammar, the 
ability to adequately perceive and generate text) 
[2, 36].  
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Note that many researchers do not use 
the term "linguistic competence", replacing it 
with the expressions "language knowledge", 
"language proficiency", and implying not a set of 
individual skills, but their integral large blocks, 
which in some cases coincide among 
representatives of different specialties (for 
example, the ability to form utterances, the 
ability to understand speech in the works of Y.D. 
Apresyan and speaking, listening as special 
types of speech activity in the interpretation of 
I.A.Zimnyaya) [3, 70]. 

The study of problems requires the 
solution of two key tasks: a) describing the 
structure of linguistic competence, i.e. its 
components and their connections; b) tracing 
changes in the selected components and their 
connections in ontogeny. Solving these 
problems will allow you to answer questions 
about the content of language competence, 
factors and stages of its development. Moreover, 
this, in turn, will make it possible to approach 
the solution of questions about the means and 
methods of determining the level of its 
development in different age periods. 

We see two possible approaches to 
describing the structure of linguistic 
competence, one of which is based more on 
linguistic foundations, the other on 
psychological ones. Let's dwell on each of them. 
Let's try to concretize the content of each 
component of linguistic competence. 

Speech experience includes: a) practical 
knowledge of the native language; b) empirical 
generalizations of observations of the language 
made by its native speaker regardless of special 
knowledge of the language. Distinguishing 
speech experience as a special component of 
linguistic competence, we proceed from the 
position of L.S. Vygotsky about two types of 
education: spontaneous and specially 
organized. Spontaneous learning was 
metaphorically described by L.S. Vygotsky as a 
child's movement "according to his own 
program", determined primarily by the fact that 
he "himself takes from the environment" [4, 78]. 
Of course, a child "takes" something from the 
environment not without the influence and 
participation of adults. But, a specially 

organized, regulated learning process is not 
carried out in this case. 

Knowledge of the language provided by 
the curriculum includes two main aspects: a) 
categorical characteristics of language units at 
different levels; b) methods (schemes) of 
analysis and description of these units (different 
forms of school "analysis" - phonetic, 
morphological, syntactic), which constitute the 
elements of meta-knowledge about the 
language. 

The data of speech experience and 
knowledge of the language are subsystems of 
linguistic competence. And, in each of them, 
even before the beginning of their interaction in 
learning, there is, as it were, another: on the one 
hand, in the course of accumulating speech 
experience, the students begins to discover 
some empirical knowledge about language, 
which by no means always contradicts strictly 
scientific knowledge, although it exists in 
everyday forms ; on the other hand, in the 
process of learning a language as an academic 
subject, students begin to use the data of speech 
experience without any external urge.  

In teaching, two processes take place (at 
least, should occur): 1) comprehension and 
transformation of the child's speech experience 
under the influence of the acquired knowledge 
of the language, 2) filling and concretizing 
knowledge about the language with the material 
of speech experience. To a certain extent, these 
processes take place, but they are not 
sufficiently taken into account and controlled in 
practice, therefore, they also proceed 
spontaneously, to a large extent, according to 
the student's “own program”, often 
unconsciously until the end of training. Why? 

It would seem that the program studied 
by students fills the main gap of this experience: 
the syntax section in it is very formalistic. It 
mainly includes information about the types of 
sentences on their grammatical structure, in 
particular on the morphological design of the 
basis of the sentence. The meanings of the 
structures themselves are touched on 
"tangentially", but they are the ones most 
closely related to the student's experience. 

This construction of the program is not 
accidental. First, in linguistics, the question of 
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the semantics of syntax has long remained a 
controversial one. Only in recent decades, 
syntactic analysis, in the words of N.D. 
Arutyunova, received a general course on 
semantisation, which has not yet affected the 
content of the curriculum. Secondly, the 
semantics of the sentence-statement and the 
text is captured by a person to a large extent 
unconsciously, hence the opinion, tacitly 
accepted in educational practice, that the 
semantic aspect of the syntactic structure does 
not require special elaboration - it is mastered 
by the child without explanation. Thirdly, not 
every teacher knows how to work on syntactic 
semantics in the classroom: the methods for this 
are either not developed, or are of a private 
nature and are intended for optional lessons [4, 
70]. 

Before presenting in general terms the 
results of the studies carried out to date, we note 
their inevitable limitation. We analyze 
experimental materials collected mainly in the 
form of written solutions to our problems and 
reasoning aloud in individual experiments. Oral 
speech is affected to a minimum, because for the 
study of linguistic competence on the material 
of this form of speech, different approaches are 
needed (in particular, greater consideration of 
broad environmental factors, less of educational 
ones), other empirical procedures (in particular, 
those associated with field observations of 
student’s speech and latent writing it down); in 
other words, different logic and research 
methods are needed. 

The more clearly the connection 
between the orientational and operational 
components is manifested, the more confident 
the positive hypothesis and the longer the 
search for a solution, the more often the 
manifestation of the affective-volitional 
component takes place not only in the process 
of finding a solution to the problem, but also 
after its completion: children tend to defend and 
argue their decision, even if the other solution 
proposed by the experimenter, they recognize 
as possible, admissible. While maintaining an 
orientation towards isolated features of the 
material, the absence of connections between 
the orientational and operational components 
of the way of working, rare and often erroneous 

hypotheses, the student accepts a different logic 
of reasoning, a different answer, or sluggishly 
argues his decision much more easily and 
indifferently. 

In our opinion, the competence of a 
native speaker acts as a wider system, which 
includes language competence, which includes, 
in addition to language, a number of other 
competencies: communicative (and as part of it 
- speech), cultural (and as part of it - 
sociolinguistic) , within certain limits - 
cognitive. 

Thus, the goal of linguistic competence is 
the ability of students to use words, their forms, 
syntactic structures in accordance with the 
norms of the literary language, use its 
synonymous structures in accordance with the 
norms of the literary language, use its 
synonymous means, and ultimately, possession 
of the wealth of the language as a condition for 
successful speech activity. These tasks are 
traditionally solved at the institutions by 
introducing new layers of vocabulary, 
replenishing phraseological stock, enriching the 
grammatical structure of students 'speech: 
morphological norms of coordination, 
management, building sentences of different 
types are mastered, students' speech is enriched 
with synonymous constructions. 
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