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This article explores the pedagogical and psychological features of developing
professional responsibility among school leaders. In modern education, the school leader
is not only an administrator but also a pedagogical guide, moral authority, strategic
manager and psychological supporter of the school community. Professional
responsibility in school leadership is reflected in ethical decision-making, instructional
improvement, accountability for learning outcomes, cooperation with teachers and
parents, and the ability to create a healthy educational environment. The article analyzes
the concept of professional responsibility through pedagogical, psychological, ethical and
organizational perspectives. Special attention is paid to reflective practice, emotional
intelligence, self-efficacy, motivation, communicative competence and leadership for
learning. The study argues that the development of professional responsibility requires a
systematic approach combining professional development, mentoring, self-reflection,
collaborative culture and psychological readiness for change. The article concludes that
responsible school leadership is a key factor in improving school effectiveness, teacher
motivation and students’ learning outcomes.
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Introduction. In the twenty-first century, the
role of school leaders has changed significantly.
A school principal is no longer viewed only as a
person who organizes documents, controls
discipline and distributes administrative tasks.
Today, the school leader is expected to guide
educational = change, support teachers’
professional growth, ensure the quality of
instruction, build trust in the school community
and respond to social, moral and psychological
challenges. This expansion of responsibilities
makes the issue of professional responsibility
especially important.

Professional responsibility of school
leaders can be understood as an integrated
personal and professional quality that includes
awareness of one’s duties, ethical commitment

to students and teachers, readiness to make
justified decisions, accountability for school
results and continuous self-development. It is
not limited to formal obedience to rules. Rather,
itis expressed in a leader’s ability to understand
the consequences of decisions, protect the
interests of learners, support teachers,
cooperate with parents and create conditions
for effective learning. International research
shows that school leadership is one of the most
important school-level factors influencing the
quality of teaching and student achievement
after classroom instruction [1, 27]. Leithwood,
Harris and Hopkins argue that successful school
leaders use a common set of basic leadership
practices, but they adapt these practices to
specific contexts [2, 29]. This idea is essential for
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understanding  professional responsibility
because responsibility is not mechanical
execution of instructions; it is the ability to act
wisely in changing pedagogical situations. The
topic is also relevant because school leaders
work in a complex psychological environment.
They interact with teachers of different ages and
experiences, students with diverse needs,
parents with different expectations and local
communities with their own social values. In
such conditions, a responsible leader needs
pedagogical knowledge, emotional stability,
communication skills, moral sensitivity and
reflective thinking. Therefore, the development
of professional responsibility must be studied
not only as a managerial issue but also as a
pedagogical-psychological process.

Literature Review. The scientific study of

school leadership has developed through
several important theoretical directions.
Instructional leadership emphasizes the
leader’s responsibility for teaching and learning.
Hallinger defines leadership for learning as a
model that connects values, leadership focus,
context and shared leadership [3, 126]. This
approach shows that responsible school leaders
must place student learning at the center of all
organizational decisions.
Transformational leadership focuses on vision,
motivation and school culture. According to
Day, Sammons and Gorgen, successful school
leadership is  important for  school
improvement, although leadership alone cannot
guarantee success without strong teaching,
collaboration and system support [4, 3]. From
this perspective, professional responsibility
includes the ability to inspire teachers, create
shared goals and encourage professional
commitment. Ethical leadership is another
important theoretical framework. Sergiovanni
connects principalship with reflective practice
and moral authority, arguing that school
leadership should be based on values,
community and professional judgment [5, 62].
Starratt also emphasizes that educational
leadership is a moral activity because it deals
with human development, equity and the
quality of learning [6, 18]. These views indicate
that professional responsibility has a strong
ethical foundation.

Psychological theories also help to explain
how responsibility develops. Bandura’s theory
of self-efficacy shows that a person’s belief in his
or her ability to act effectively influences
motivation, persistence and performance [7,
37]. For school leaders, self-efficacy is
important because they must make decisions
under pressure, lead change and solve conflicts.
Ryan and Deci’s self-determination theory
explains that autonomy, competence and
relatedness are basic psychological needs that
support motivation and responsible behavior
[8, 68]. In school management, this means that
leaders become more responsible when they
experience professional autonomy, feel
competent  and maintain constructive
relationships with colleagues. The literature
therefore suggests that professional
responsibility of school leaders is a
multidimensional phenomenon. It is connected
with knowledge, values, motivation, emotional
intelligence, communication, reflection and
organizational culture.

Methodology. This article is based on
theoretical analysis, comparative review and
pedagogical interpretation of scientific
literature on school leadership, educational
management and psychology of professional
development. The methodological basis
includes the following approaches: First, the
competence-based approach was used to
analyze professional responsibility as a
combination of knowledge, skills, values and
personal qualities. Second, the pedagogical
approach helped to explain how responsibility
develops  through learning, mentoring,
reflection and professional practice. Third, the
psychological approach was applied to identify
inner factors such as motivation, self-efficacy,
emotional intelligence, stress resistance and
moral self-control. Finally, the systemic
approach was used to understand school
leadership as part of a wider educational
environment. The article does not present
experimental data; however, it offers a
scientific-theoretical model for understanding
the development of professional responsibility
among school leaders.

The Concept of Professional
Responsibility in School Leadership
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Professional responsibility in school
leadership is a complex quality that includes
several interconnected components. The first
component is normative responsibility. It
means that a school leader understands legal
regulations, educational standards, institutional
duties and official requirements. This form of
responsibility is necessary because schools
function within state educational policy and
public expectations. The second component is
pedagogical responsibility. It is reflected in the
leader’s commitment to improving teaching and
learning. A pedagogically responsible school
leader does not limit his or her work to
administrative control. Such a leader observes
lessons,  supports  teachers, organizes
professional development, analyzes learning
results and creates conditions for students’
intellectual and moral development. Robinson,
Hohepa and Lloyd found that leaders’
participation in teacher professional learning
has a strong influence on student outcomes [9,
55]. This proves that responsible leadership
should be closely connected with the
instructional process. The third component is
moral responsibility. A school is not only a place
of knowledge transmission; it is also a social and
moral environment where children learn
justice, respect, honesty and cooperation.
Therefore, every decision of a school leader has
ethical consequences. For example, teacher
evaluation, student discipline, distribution of
resources and communication with parents
must be based on fairness and respect.

The fourth component is psychological
responsibility. A school leader influences the
emotional climate of the institution. If the
principal communicates aggressively, ignores
teachers’ difficulties or creates fear-based
control, the school climate becomes unhealthy.
On the contrary, if the leader listens, supports,
explains and motivates, teachers become more
confident and cooperative. Thus, responsible
leadership includes care for the psychological
safety of teachers and students. The fifth
component is social responsibility. Schools are
connected with families, communities and
society. A  responsible school leader
understands that the quality of school life affects
social development. In this sense, leadership

responsibility means building cooperation with
parents, local organizations and community
representatives.

Pedagogical Features of Developing
Professional Responsibility

The  development of  professional
responsibility among school leaders has several
pedagogical features. First, it develops through
professional learning. Leadership is not a fixed
talent given to some people from birth. It is a
developing competence that can be improved
through training, experience, feedback and
reflection. OECD studies emphasize that school
leadership has become a major policy priority
because leaders face increasing demands and
need systematic support [1, 22]. Second,
responsibility develops through reflective
practice. Reflection allows school leaders to
analyze their decisions, understand mistakes
and improve future actions. A reflective leader
asks: Why did I make this decision? How did it
affect teachers and students? What could be
done differently? Sergiovanni’s reflective
practice perspective is important because it
treats school problems as complex situations
requiring professional judgment rather than
simple technical answers [5, 74]. Third,
mentoring plays a significant role. New school
leaders often face stress, uncertainty and lack of
practical experience. Mentoring by experienced
principals helps them understand school
culture, communication strategies, conflict
management and ethical decision-making.
Mentoring also reduces professional isolation
and strengthens confidence. Fourth,
professional responsibility develops through
participation in  collaborative learning
communities. When school leaders
communicate with other leaders, exchange
experience and discuss real cases, they develop
a broader understanding of responsibility. In
such communities, responsibility is not imposed
from outside; it becomes an internal
professional value. Fifth, responsibility requires
pedagogical monitoring and feedback. School
leaders should learn to use data not only for
control but for improvement. Analysis of
student achievement, attendance, teacher
development and school climate helps leaders
make evidence-based decisions. However, data
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should be interpreted humanely. Responsible
leaders do not reduce education to numbers;
they use evidence to understand problems and
support people. Sixth, the development of
professional responsibility requires integration
of theory and practice. Leadership training
programs should not be limited to lectures
about management. They should include case
studies, role-playing, school-based projects,
observation, supervision and analysis of real
school situations. Through this process,
theoretical knowledge becomes practical
professional behavior.

Psychological Features of Developing
Professional Responsibility

Professional responsibility has a strong
psychological basis. A leader may know official
duties but still fail to act responsibly if he or she
lacks motivation, emotional stability or self-
regulation. Therefore, psychological
development is an essential condition of
responsible school leadership.

One of the main psychological features is

self-efficacy. A school leader with high self-
efficacy believes that difficult problems can be
solved through effort, cooperation and
professional action. Bandura explains that self-
efficacy influences the way people think,
motivate themselves and behave [7, 38]. In
school leadership, this means that leaders with
stronger self-efficacy are more likely to initiate
change, support teachers and remain persistent
during difficulties.
Another important feature is intrinsic
motivation. According to Ryan and Deci, people
become more motivated and responsible when
their needs for autonomy, competence and
relatedness are supported [8, 68]. For school
leaders, autonomy means the opportunity to
make meaningful decisions; competence means
feeling professionally prepared; relatedness
means having trustful relationships with
teachers, students and parents. If these needs
are ignored, leaders may become passive,
formalistic or emotionally exhausted.

Emotional intelligence is also essential.
Goleman describes emotional intelligence as the
ability to understand and manage one’s own
emotions and recognize the emotions of others
[10, 43]. In school leadership, emotional

intelligence appears in calm communication,
empathy, patience, conflict resolution and the
ability to motivate teachers. A responsible
leader does not react impulsively to problems.
He or she listens, evaluates the situation and
chooses constructive action.

Stress resistance is another psychological
condition. School leaders often face pressure
from authorities, parents, teachers and social
expectations. Without stress management skills,
a leader may become authoritarian, indifferent
or emotionally unstable. Responsible leadership
requires the ability to remain balanced,
organize priorities and avoid transferring stress
to the school staff.

Moral self-control is also important. A
responsible leader must be able to resist unfair
pressure, personal bias and short-term
convenience. Ethical responsibility requires
internal discipline. For example, when solving
conflicts between teachers or students, the
leader should not act according to personal
sympathy but according to justice, evidence and
educational purpose. Finally, professional
identity is a key psychological factor. If a school
leader sees his or her role only as a formal
position, responsibility remains external. But if
the leader identifies himself or herself as a
pedagogical leader, mentor and servant of
educational development, responsibility
becomes internal. Such professional identity
strengthens commitment and long-term
motivation.

Pedagogical-Psychological Model of
Professional Responsibility Development

The  development of  professional
responsibility among school leaders can be
represented as a model consisting of five
interconnected blocks.

The first block is value orientation. It includes
humanism, justice, respect, commitment to
learning and service to society. Without values,
responsibility becomes bureaucratic. A school
leader must understand that every managerial
decision has an educational and moral meaning.
The second block is professional competence. It
includes knowledge of pedagogy, psychology,
curriculum, assessment, educational law,
communication and management. Competence
gives the leader the ability to make responsible

Eurasian Journal of Learning and Academic Teaching

www.geniusjournals.org

32

Page



Volume 56| June 2026

ISSN: 2795-739X

decisions. Good intentions alone are not
enough; responsibility must be supported by
professional knowledge.

The third block is reflective-regulative
capacity. It includes self-analysis, self-control,
critical thinking and the ability to correct
mistakes. Reflection helps leaders move from
routine action to conscious professional
behavior. Argyris and Schon’s theory of
organizational learning shows that
improvement requires not only correcting
errors but also questioning the assumptions
behind actions [11, 18].

The fourth block is communicative culture.
School leaders work through communication.
Orders, meetings, feedback, conflict resolution
and parent cooperation all depend on
communicative competence. A responsible
leader uses communication not to dominate but
to clarify, support and coordinate collective
action. The fifth block is innovative readiness.
Modern schools face curriculum changes, digital
transformation, inclusive education, social
diversity and new expectations. Therefore,
responsible leaders must be open to innovation
while remaining critical and pedagogically
grounded. Innovation should not be introduced
only for appearance; it must improve learning
and school culture.

These five blocks function together. If one of
them 1is weak, professional responsibility
becomes incomplete. For example, a leader may
have strong values but weak competence; or
strong administrative skills but poor emotional
intelligence. Therefore, professional
development programs should address all
components systematically.

The Role of School Culture in
Strengthening Responsibility

Professional responsibility is not formed
only inside the individual leader. It is also
shaped by school culture. A school with a culture
of trust, cooperation and learning encourages
responsible behavior. A school with a culture of
fear, formalism and blame weakens
responsibility. Responsible school culture
includes shared vision. Teachers, students and
parents should understand the main goals of the
school. When goals are clear, the leader’s
responsibility becomes transparent. Shared

vision also prevents random decision-making.
Another important element is distributed
leadership. Hallinger’s leadership for learning
model emphasizes sharing leadership as one of
the key dimensions [3, 126]. Distributed
leadership does not mean that the principal
avoids responsibility. Rather, it means that
responsibility is expanded through cooperation.
Teachers become active participants in school
improvement, and the principal coordinates this
collective effort. Trust is also a central feature of
responsible school culture. If teachers trust the
leader, they are more open to feedback and
innovation. If the leader trusts teachers,
professional autonomy increases. Trust reduces
hidden resistance and creates psychological
safety. A culture of professional dialogue is
equally important. In responsible schools,
problems are discussed openly and respectfully.
Teachers are not afraid to talk about difficulties.
Leaders do not punish every mistake but use
mistakes as opportunities for learning. Such a
culture supports double-loop learning, where
members of the organization rethink not only
actions but also underlying assumptions [11,
21]. Finally, responsible school culture requires
fairness. Teachers and students carefully
observe whether the leader’s decisions are fair.
If rewards, criticism, workload and
opportunities are distributed unfairly, the
leader loses moral authority. Therefore, fairness
is not only an ethical principle but also a
practical condition of effective leadership.

Practical Strategies for Developing
Professional Responsibility

Several practical strategies can be
recommended for developing professional
responsibility among school leaders.

First, leadership development programs
should include modules on ethics, psychology
and instructional leadership. Many training
programs focus mainly on administration and
documentation. However, responsible
leadership requires understanding of human
behavior, motivation, communication and
moral decision-making. Second, school leaders
should regularly conduct self-assessment. Self-
assessment instruments may include questions
about communication style, decision-making,
teacher support, conflict resolution and

Eurasian Journal of Learning and Academic Teaching

www.geniusjournals.org

33

Page



Volume 56| June 2026

ISSN: 2795-739X

learning-focused leadership. The purpose is not
punishment but professional growth. Third,
peer coaching should be introduced. Principals
can observe one another’s practice, discuss
problems and provide constructive feedback.
Peer coaching reduces isolation and supports
professional responsibility through collegial
accountability. Fourth, case-based learning
should be widely used. Realistic cases about
teacher conflict, student discipline, parental
complaints, inclusive education or academic
underachievement help leaders practice
responsible decision-making. Case analysis
develops ethical reasoning and psychological
flexibility. Fifth, feedback from teachers and
parents should be organized. A responsible
leader needs to know how his or her leadership
is perceived by the school community.
Anonymous surveys, structured interviews and
open meetings can provide valuable
information. Sixth, emotional intelligence
training should be included in leadership
development. This may involve exercises on
active listening, empathy, stress regulation,
nonviolent communication and conflict
mediation. Such training strengthens the
psychological foundation of responsibility.
Seventh, professional responsibility should be
connected with school improvement planning.
Every school development plan should include
not only technical indicators but also
responsibilities, expected pedagogical results
and mechanisms of reflection. This helps
leaders connect responsibility with concrete
action.

Eighth, mentoring systems for newly appointed
school leaders should be institutionalized. The
first years of leadership are especially
important for the formation of professional
habits. If new leaders receive support, they are
more likely to develop responsible, reflective
and ethical leadership styles.

Discussion. The analysis shows that
professional responsibility of school leaders is
not a single skill but an integrated quality. It
includes legal awareness, pedagogical
commitment, moral judgment, psychological
maturity and social sensitivity. The
development of this quality requires both
internal motivation and external support. One of

the main problems in practice is the reduction
of responsibility to reporting. In many
educational systems, school leaders are
overloaded with documentation and formal
accountability. As a result, they may begin to
perceive responsibility as producing reports
rather than improving learning. However, real
professional responsibility is deeper. It is
connected with the quality of teaching, student
well-being, teacher development and school
culture.

Another issue is the balance between

control and support. A school leader must
monitor teachers’ work, but monitoring should
not become intimidation. Responsible control is
developmental. It identifies problems and helps
teachers improve. If control is based only on
criticism, it damages motivation and trust.
The psychological side of responsibility is
sometimes underestimated. Leaders are
expected to be strong, but they also need
support. Stress, emotional overload and
professional loneliness can weaken
responsibility. Therefore, systems of
supervision, mentoring and professional
dialogue are necessary not only for teachers but
also for school leaders. The development of
responsibility should also consider national and
cultural context. In every country, school
leadership is influenced by educational policy,
social values, local traditions and expectations
of parents. Therefore, international models
should be adapted thoughtfully. Leithwood,
Harris and Hopkins emphasize that successful
leaders apply common practices differently
depending on context [2, 31]. This idea is
especially important for schools working in
diverse social and cultural environments.
Overall, responsible school leadership is a
bridge between policy and practice, between
educational goals and classroom reality,
between formal authority and moral influence.
It is developed gradually through experience,
reflection, feedback and professional learning.

Conclusion. Professional responsibility
among school leaders is one of the key
conditions for improving the quality of
education. It is a multidimensional phenomenon
that includes pedagogical competence, ethical
commitment, psychological readiness,
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communicative culture and reflective practice. A
responsible school leader understands that his
or her decisions influence not only institutional
performance but also teachers’ motivation,
students’ development and the moral
atmosphere of the school. The pedagogical
features of developing professional
responsibility include professional learning,
mentoring, reflective practice, collaborative
culture, evidence-based decision-making and
integration of theory with practice. The
psychological features include self-efficacy,
intrinsic motivation, emotional intelligence,
stress resistance, moral self-control and
professional identity. The article concludes that
the development of professional responsibility
should be systematic. It cannot be achieved only
through administrative orders or formal
evaluation. It requires a supportive professional
environment, continuous leadership
development, ethical education and
psychological support. School leaders who
develop professional responsibility become not
only managers but also moral and pedagogical
leaders capable of guiding schools toward
sustainable improvement. In the modern
educational context, the responsible school
leader is a person who serves learning, protects
human dignity, supports teachers, listens to the
community and makes decisions based on
knowledge, justice and reflection. Therefore,
developing professional responsibility among
school leaders should be considered a priority
task of educational policy, teacher training
institutions and school management systems.
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